The main purpose of this study was to evaluate the effectiveness of the prewriting and handwriting curriculum Get Set for School (Olsen, 2003) curriculum. In addition to this curriculum, first author created materials were also used.
As a child progresses from scribbling on paper to making more precise motor movements, children begin to notice the visual features of print: Such as big lines, little lines, and shapes. Furthermore, they see that the shapes can be used to generate letters and words. This is why the RESEARCH PAPERS S simple shapes within a developmental sequence prior to the letters that use the respective shape. This program has been revised and expanded to include new materials over time (Olsen 2005 (Olsen , 2013 ; Olsen & Knapton, 2006 , 2008 2013) .
Though handwriting in early childhood has not been well documented until late, studies are beginning to show that there are some consistencies in teaching effective initial penmanship skills. Appropriate grip, writing letters from the top with downward strokes, and incorporating fun learning strategies are all supported by the early childhood handwriting curriculum HWT® (Roberts, 2009 ).
®
The HWT handwriting curriculum (Olsen, 1998 (Olsen, , 2003 has ® started to be evaluated in the literature. HWT methods were ® selected for this study for two primary reasons. First, HWT is used in the study participant's classroom and was recommended by the participant's occupational therapist. square, and then triangle, teaching shapes seemed a logical skill to be paired with handwriting. Learning how to draw shapes uses horizontal, vertical, and diagonal lines to reinforce proper handwriting technique and will give the student guidance in developing the muscle and ® strength in the hand. Given this, the materials from HWT will be used for both primary instruction and supporting skill. In research and theory, the systematic instruction ® found in HWT has been replicated in current research in working with students with disabilities as tracing and start points have been used in recent research with preschool students with disabilities. The development of handwriting ® is seen in the early primary years and HWT is useful for all students regardless of whether or not they have a disability as the curriculum teaches handwriting skills that are based on what children already know and how they learn best since it capitalizes on their development level.
Objective
The objective of this study was to evaluate the effectiveness of the prewriting and handwriting curriculum ® HWT in the same preschool setting as much of our early research. We also wanted to replicate the efficacy of HWT® with a child who has developmental delays and a suspected diagnosis of Autism Spectrum Disorder (ASD).
The second objective of the study was to have the participant print his first name independently in capital letters with the appropriate size, shape, and form. The final objective of the present case report was to increase the participant's ability to copy prewriting shapes (square, triangle, circle).
Method

Participant and Setting
The participant of this study was one student in an Early 
Data Collection
Data were collected and sessions were conducted during free play and center activity time during the preschool day. These data were collected in the morning session since that is when the participant attended preschool. The participant was instructed individually and most of the sessions occurred at a table outside the classroom in order to provide the student with more conducive and quiet learning environment. The classroom was staffed by a certified teacher, two para-educators, and a student teacher (first author). In addition, the physical therapist, 
Materials or Tools
The study utilized the materials developed from the ® Handwriting Without Tears curriculum. The curriculum used was the 'Get Set for School' (Olsen, 2003) curriculum.
The curriculum included: the wooden manipulatives used to form capital letters, letter cards with the outlines of the wooden manipulatives on them, as well as name writing worksheets. These materials are available from the publisher and come with the HWT curricula. In addition, the first author had created a box controlled name writing worksheet in which the student would place an first author made basketball court stencil over the strip of paper and he would write his name in the size controlled boxes.
Additionally, markers, whiteboard, white board markers were used. Also, the classroom iPad was used as a reward for the student after he completed five activities.
Dependent Variable and Measurement
The purpose of the study was to increase the participant's ability to write his name. According to the baseline data that was taken prior to the beginning of the intervention, the participant did not display knowledge of how to properly size, shape, and form the letters of his name.
Therefore, given the visual prompt "Name: _____ " and verbal instructional cue "Write your name" the participant was taught how to independently and accurately write his name with the correct size, shape, and form for each letter within his name.
The participant's name was scored using a point system.
Three points were awarded for each letter of his name.
One point was given for size -whether the size was appropriate and matched the sample. One point was given for appropriate formation -whether the proper ® letter formation for each letter matched the HWT curriculum. The third point was awarded for shapewhether the letter was legible and appeared to have the overall shape of the letter that was to be written.
Experimental Design and Conditions
The design of the study was a multiple baseline (Kazdin, 2011; McLaughlin, 1983) 
Interobserver Agreement of Implementation of Experimental Conditions
Permanent product data were collected at the beginning of each session. The participant was provided with a blank piece of paper with the visual written prompt "Name:
______" and verbal instructional cue "Write your name".
The participant was encouraged to do the best that he could. The first author gathered the data by scoring the participant's work and would have another teacher who was trained on how to score the letters score by the participant's work to obtain interobserver agreement. The numbers of handwriting points given to the participant by the two teachers were compared to each other. 
Results
Baseline
Baseline data (as shown in Figure 1 
® Handwriting Without Tears
As it can be also seen from Figure 1 , the participant's progress was improved over time. For the first intervention with HWT, the participant improved and earned an average of 2.0 handwriting points.
® Modified Handwriting Without Tears
Since the participant was not improving and showing the ability to correctly size the letter T, the first author made a modification in instruction to help the student to learn proper size. With this modification, by the end of the learning segment, the participant was able to independently and correctly size, shape, and form each letter that had received instruction (M = 2.7; range 2 to 3 handwriting points).
Discussion
The student made significant progress in each letter within his name, even with letters that had not been explicitly taught (MAS). On the last day of instruction for the learning An additional strength of this study is, the participant displayed an increase in his handwriting abilities and overall ability to correctly size, shape, and form each letter within his name. Furthermore, the study was efficient and effective, easy to implement, relatively costless, and enjoyable for both the student and the first author as it [8]. Graham, S. (1999) . Handwriting and spelling instruction for students with leaning disabilities: A review.
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